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HOW TO VALUATE STUDENTS’ ABILITIES  – LOOKING FOR A HIDDEN 

TREASURE 

 

Outline  
I. What’s the hidden treasure? Where to find it?  

II. To whom term „special educational needs” refers?  

III. What forms of special educational provision are available? 

IV. Who should make decision about provision? 

V. What are the criteria of the right choice? 

 

I. I. What’s the hidden treasure? Where to find it? 

Every single person has capabilities, abilities and gifts. Living a good life depends on whether 

those capabilities can be used, abilities expressed and gifts given. If they are the person will 

be valued, feel powerful and well-connected to the people around them. And the community 

around the person will be more powerful because of the contribution the person is making 

(Kretzman and McKnight, 1993). 

 

The Pie or Pizza Approach 

 

 

 

 

 

 

 

 

For example, a particular human being can simultaneously have the identities of be-

ing: 

• Female 

• Polish (or Dutch/Slovak/Croatian/Belgium ethnicity) 

• Christian 

• Future teacher 

• Parent (adult), child caring for elderly parent 

• Daughter/spouse 

• Friend 

• Musician/artist 

• internet surfer, etc.  

The educational approach is to give students the conscious experience that we all have over-

lapping multiple personal identities, sharing some characteristics with people from different 

social groups. 

 

II. To whom term „special educational needs” refers?  

SEN refers to children’s learning needs in school. SEN is a legally defined term and this legal 

definition is used to decide whether particular children are eligible for special educational 

services. 

 

SEN- a new look (2005) M. Warnock Important dilemmas 
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True meaning:  Misunderstanding 

the concept of special educational needs was 

introduced to show that disabled children were 

not a race apart and many of them should be 

educated in the mainstream 

SEN has come to be the name of a single 

category, and the government uses it as if 

it is the same problem to include a child in 

a wheelchair and a child with Asperger’s 

Children exist on a broad continuum of needs 

and learning styles but do not fit into neat cate-

gories of different sorts of children - those with 

and those without SEN. 

there exists a single category of children 

with SEN 

there is the increasing confusion between SEN and disability. There is considerable overlap, 

but not all children with disabilities are defined as having SEN or not all children with SEN 

are defined as having a disability.  

Categories of students with SEN 

 Definitions and categories of special educational needs vary across countries.  

 Most countries distinguish 6–10 types of special educational needs. 

 
Great Britain Types of Special Educational Needs (Code of Practice, 2002) 

Cognition and Learning Needs 
Specific Learning Difficulty (SpLD)  
Moderate Learning Difficulty (MLD) 
Severe Learning Difficulty (SLD) 
Profound and Multiple Learning Difficulty (PMLD)  

Behaviour, Emotional and Social Development Needs  
Behaviour, Emotional and Social Difficulty (BESD) 
Communication and Interaction Needs 
Speech, language and Communication Needs (SLCN)  
Autistic Spectrum Disorder (ASD) 

Sensory and/or Physical Needs 
Visual Impairment (VI)  
Hearing Impairment (HI)  
Multi-Sensory Impairment (MSI) 
Physical Disability (PD)  

 

III. What forms of special educational provision are available? 

What are the international regulations? 

The international conventions and declarations promoting inclusion of students with SEN into 

general education system: 

Standard Rules on the Equalization of Opportunities for Persons with Disabilities (UN, 1993) 

Salamanca Statement (UNESCO, 1994) 

The Convention on the Rights of Persons with Disabilities (UN, 2008) 

Special educational provision  

 Special educational provision means educational provision which is additional to or 

otherwise different from the educational provision made generally for children of the child’s 

age in maintained schools, other than special schools in the area. 

Changes is SEN children education 
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What forms of provision are available in UE countries? 

A. Continuum of services 

- Some countries are focused mainly on educating children within mainstream (e.g. Italy, 

Spain, Greece) 

- Most of the countries are developing a continuum of services between special schools and 

mainstream (e.g. Austria, Belgium)  

B. Resource centres 

Special schools are more and more defined as resource centres for mainstream schools (e.g. 

Portugal, Sweden, Bulgaria, Greece, Malta).  

In general, the following tasks are distinguished for these centres: 

- provision for training and courses for teachers and other professionals, 

- development and spreading of materials and methods, 

- support for mainstream schools and parents, 

- short-time or part-time help for individual students, 

- support in entering the labour market. 

C. Cooperation of institutions  
Positive results of Collaboration of schools are reported in England, Ireland and, Holland 

(clusters of schools). In the Netherlands since 1993, the Dutch government has installed re-

gional clustering of schools. These clusters are designed to stop the outflow of pupils from 

regular schools into special schools. Schools for regular and for special education collaborate 

on various levels to enhance the integration of pupils with special needs into regular schools. 

D. Support team  
Purpose: to provide a suitable organisational structure to enable resource teachers and main-

stream teachers to collaborate with one another. 

 

E. SENCO/INCO  
In the UK Mainstream schools must designate a member of the teaching staff to act as the 

Special Educational Needs Coordinator (SENCO).  The SENCO is responsible for:  
- the day-to-day operation of the school’s special educational needs (SEN) policy  

- liaising with and advising  fellow teachers  

- coordinating provision for children with SEN  

- maintaining the school’s SEN register and overseeing the records of all pupils with 

SEN  

- liaising with parents of children with SEN  

- contributing to the continuing professional development of teaching staff  

- liaising with external agencies including the educational psychology service and other 

support agencies, medical and social services and voluntary bodies  
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- making sure that individual education plans (IEPs) or similar are in place  

- arranging the response system to meet children’s needs as soon as possible.  

In Malta, an Inclusive Education Coordinators (INCO)is responsible for the co-ordination of 

the service provision for pupils/students with special needs attending the mainstream primary 

schools and/or the resource centres.  

F. Support teacher (Italy) 

- have received a specific initial training 

- are part of the team of regular teachers of the classes 

- participate in all the activities concerning planning and assessment 

- are not only skilled to teach to disabled pupils, but also resources allocated to the 

school to facilitate the integration.  

G. Assistant  

A personal assistant of a pupil in Czech Republic 

- is not a member of the school staff 

- provide pupils with social services, e.g. with caring of themselves, with travelling to a 

school, etc. 

H. Individual Educational Plan  
The role of the individual educational plan (IEP) in the practice of special needs education 

is the common trend in European countries. This document presents information on: 

- the pupils’ needs, goals and means,  

- how a mainstream curriculum is adapted;  

- what are the necessary additional resources; 

- and evaluation of the educational approach.  

IV. Who should make decision about provision?  

In Belgium (French Community) parents can normally enroll their child in a specialized edu-

cation institution of their choice offering the level and type of education specified in the re-

port. It is forbidden to put any kind of pressure on the parents to agree to a school that they 

would not choose themselves. In the case of a divergence of opinion between the child’s fami-

ly and the educational authorities, the matter can be referred to a consultative committee for 

specialized education. 

V. What are the criteria of the right choice? 

The choice of the most proper educational provision for a particular child should be me made 

respected the idea of the Least Restrictive Environment. The main assumptions of this idea 

are as follows: 

b) schools are required to provide continuum of placement options for students, the student’s 

Individual Education Plan (IEP) should determine the most appropriate placement; 

c) special classes, separate schooling or other issues concerning the removal of students with 

disabilities from general educational settings should be used only when students cannot 

succeed in general education classrooms, even with supplementary aids and services; 

d) for the majority of students with SEN, placement in general education classrooms for at 

least a portion of each school day is the appropriate option. 

 

 


